

Thfls^ ar^ anvlooa days for all of us who are snvca^ed in 


education. ^e rejoice in the lortita^ * demotion 

oi our men the .front , ^ due to the; Schools 
t't that ^n^land still breed* such **^ery miiant 
creatures as distiii*=raisheci tiiemsel?es on St Crispian*s 
dayv anyway it is <?ood to icnow that /’the whoxe army is 
1 liustrlnus. '* Th^ chi miry oi our ol fleers we can trace 

Atr - 

Jttorf:- I'SiLLLLxy to tiie heroic impulse derived from the tincture 
of otters that e^erjf public schoolboy *^ets & to tnose 'play- 
ing ii elds’ where boys acquire habits of obeolence ^ corniiiand. 


Bat v;hat about the abysmal ignorance shewn iX in the wrong 
thinking of maav of the men who stay at hornet Are we ta 
blanet I suppose <iOst of us feel thit we are, for these 


men are educated as we choose to anderstand education! 
that is they can read & wri te , think ,peyersely . ^ xollow an 
argument , thouech they are unable to detect a fallacy* 

In perplexity , why do the^seem lnca;mble oi :enerods 
Impulse, Of reasoned patriotism, of seeing beyona the circle 
of their own Interestar'anal 1 we not ilnd th^i answer In the 
fact ,that men are ©naLied for thln^rs ecmcationt 

these are the matka of edacatfedh persons* t when millions/^ 


who anouid be the oac-:bone o£ the coantry seem to oe 
dead to public cialms.vfe have to aslc,1ilffty,theji,ara not these 
parsons educated, 4 what have we sclven them In lieu of 
education? 

Our errors in education, in so far as we have erred, turn 
upon the conception we form ol "mlnd'*v and ho»ev«r'tsr' 
oer-Hore irtitiosophiaal Psychologists have adv4ncad In 
f-aaLilsl» 3 -tr spiritual- coiujap't> the theory whclh has filtered 

though to most teach era Imp I lea the out-of-date notion of 
the de?elopment of faculties^whlch Itself rests on the 
axiom that thought is no eore than a function of the bralm 
a notion which is the sole Justification for the scanty 
cyrricula pro/lded in most ol our sohoois^for the tortuous 
pracesses of our teaching , lor the mlsohieTOUS assertion 
tnat'*lt does not matter what a child learns but only 
how he learns itjt-,^%© teach much & the children learn llttla< 
we find our compensation In the Idea that we are ’derel oping ' 
this or the other U’aculty*i bat a great future lies before 
the nation which shall parcel ^re that ^UQgl§4g§ is the sole 
coniern of education that knowledge i$ the necessary 
daily food, let us say, of ths mind. Teachers are looking 
out for the support of a sound theory, perhaps the first 
condition of such a theory is that it Wdrfld shall recognise 
with conviction the part mind plays la education £ the 
conditions under which this prime agent actsi we want a 
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pailosonby of aducatlon which, reco»ntalng that thought 
alone aopeiis to nlnd.tbat thought begeta thou, <ht, shall 
relegate to their proper subaldlary places all those 
sensory & auscular activities which are supposed to afford 
Intel leetual as well as physical training. The latter Is 
so iaportant in S for itself that it needs not be bolstered 
up by the notion that It includes the whole, or the prac- 
tically important part^of education. The sane reoars 
Holds good of vocational trainlngi our Journals ass with 
scorn,- " Is there no education but what Is got out of 
boolts & at school? Is not the lad who worss In the fields 
getting education?!' and the public lac its the courage to 
sa^ definitely,- "No, he Is not because there Is no clear 

notion as to what education moans. if-' 

^ ^ 
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I snnuneratefi ; so&e o£ the polats in which «ux-woi>^- 

.sa«ffis tc-as expeptlonal In the hope of convincing the reader 
tb&t annsual work carried on saccessfally in aereral hundred 
school-rooDS -hone d other- may claim to be based on prln- 


recognition oi these principles should put our national 

education on an intelligent baslsr £ should supply our 
people with such intellectual resources as maice ior general 
stability, Joy in living, 4 personal initiative. 

op e- M f tw e - « e f e arguments In support o£ ny pleai- 
The appeil of these principles 4 this method is not to 
the clever child only, but to the average 4 even to the 
’Backward' chi Id (indeed we— hare— had several marsed 
successes with bacitward chlldretk. 

C' ,*Thia SGtiame oJT pretty wide % aooceHsfiil lotellectjal 

‘ / j 

O wor< is carried out in the si me or less time ^Jian Is 
\occapled la the usyai ©II oris ia the same directions# 
There are no retolslo^ino ©790! ng lessons# no cramming 
or ’gettlng^[|S-ap oi subjects f theriu-iore there is 
much time for 7 ocational work & for indlrldual laterests 
^ hobbles# 


cipies norgenerally recogalaadt ^ it seems to me that Jlhe 
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All^ intellectual uroTiC la done in the hoore ol morning 
school ytha afternoons are gi?en to iteld nature- 
a tudi e 3 jd raw 1 ng p hand Its aa^f t a p e t c * N < o tlf 1 1 hs t and i ng 

these Umltation3,ic§ accomplish a aurprlslng amount 
of goo^ work- 

It la not that “we’’ C l^tha coadjutors who labour with me in 
what we believe to be a great oaas^ine^u4tag^n^^ 
teach^ers V parents) , it la not that we are persons of pecu- 
liar genius % tnslghti it is that I ha?e chanced on a good 
thing, and, 

” "Ho gain 

That I expel lence must remain unsnaredi" 
we,Hiie^ti44-Eig-ffiy lallow^thinaera & lellow labourers,) 
feel that the country -^iCdeed the world shoula hafe the 
benefit of educational discoveries which act powerfully as a 
moral levers for we are experiencing a new liis^with the 
joy of the Renaissance but without Its oagan lawlessness. 

^ ■ la_are"all much occupied with problems which concern the 
amelioration of ill* for **oCr poorer classes"! -^ut we do 
not sufficiently courier that, given, a better Stdd education, 
\ ^ the problems of decent living will for the most part 
\ be resolved by the people themselves. 

Having already described j In sundry volumes, the 
pri nqj.pl gjs, I cap do no iWora here than give 

a short digest of those which esoecially concern school 
practlooi I, indeed, it is a thankless & difficult office to 
annoonoe thise^ 'finds* which have come in one's wayi if It 


I 
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were aot lorit a sense of public duty fen parsons would care 
to pose 4s discoverers I one thinics of the '’Olntiient 
01 lebanan'J ” But it is possible that tM if other persona who 
had chanced on these sane principles & practices had mad© 
their discoferies Renown we shouic/ as a nation i^e In a 
better way to-day. Therefore let me trace as far as 
I can recall them the steps by which I arrived at a few of 
the conclasions upon which te are acting. ffhiie still a 
young woman I saw a great deal of a family oi inglo- Indian 
children who had come "home*" to ther grandiatheri's house 
i were brought up by an aunt who was my Intimate friend. The 
children weie astonishing to mei they were persons of generous 
impulses I sakjnd Judgment. of breat Intellectual aptitude, 
of Imagination £ moral insight. These last two points 
w©re,l recollect, Illustrated one day by a little maiden of 
five who came home from her walic silent % sadi some lotting 
alone ^ some wise openings brought out at last between sobs,- 
a poor man - no home - nothing to eat - no bed to lie upon,-'’ 
4 then the child was relieved by tears. Such incidents 
are common enough In families (but they were new to me. I 
was reading a good deal of philosophy 4 "Education" at the 
time, for 1 thought with the enthusiasm of a young teacher that 
education should regeaerate the world. I had the^“direc tion 
of--afr^lM©ntary School 4^ pioneer Churcir-Hlg^ Soho q 1“ for 
— was jbj^alfle^ytl)' Vtudy ^ * 

In large groupsi these children, alsotwere astonishingly 
istel I Igent ,but children at school are not so seif-revealing 



as children at hOBe> ^ I 6ee;an under the auldance o£ those 
Anjrlo-IndUn ohildren^^ take the measure oi a^jsjiss, ,& 
soon heg«n-to suspect" a fact that had dawned upon 
earlier educationalists, that children are bom than we, their 

elders, except that their ignorance is iUlmltabie. 

One limitation I did discover in 

the minds of these Uttie peoplei my Irlend insisted that 
they eould not understand English Orammart I maintained that 



they could 4 wrote a little 'Irammar C still waiting to bo 
prepared for pubUcatlonl) for the two of seven 4 eightibut 
she was ristht% I was allowed to give the lessons myself 

with all Wi luotdlty & Irisnaaas I could cosunandibut their 
juiaus redacted the abstract conceptioos proper to ^Eiramaar’. 
-Btrt I was feegiaing to aaice di- 3 CO^eriesi the second being 
that the mind of a child taKCS or rejects accoralns: to Its 
needs. Troa this point It was /not difficult to go on 

to the perception that i whether In/taiclng or rejecting, the 
mind was functioning for its own/'nourishfflent ' i that the 
Blind, in laot, requires sustenance as does the body,ln order 
that It may Increase A be strodgi but because the mind is not 
to be measured or weighed but /is spiritual, so its sustenance 
must be spiritual too, must, in fact, be Ideas fin the Platonic 
sense of images U I seem perceived that children are 

well- equipped to deal with/ ideas, 4 that ©wp i ana t ions, 
questionings, amplifications, are unnecessary & wearisome. 
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5h«n--arose ioe question - Cannot people get on with 
very little knowledge? Is it really necessary alter all? 

Ky children- friends supplied the answen their ^'satiable 
eurtlosity* shelf ©d me that the wide world %. Its history was 
barely eaoug^h to satisfy a child who ba4 not been made 
apathetic by a sort of spiritual malnutrition. What,theEp 
Is know ledge, was the next question that occurred i a question 
which the intellectual labour of ages has not 

settled, but perhaps this Is enough to go on withi that, only, 
becomes knowledge to a person which he has afwilmi fated, 
which his alad has act ed upoa . Ohlldjp4n’s aptitude for 

£ thotr f or the concluslons 

that the field of a child’s fcnowle<^e may not be artiiiciallY 

restricted, that he has 4 right to ^necessity ior as much 
and as marled Knowledge as he Is.^bte to recelvei ^ that 
the limitations in his curriculum should depend only upon 
the age at which he mast leav^ school i In a word, a common 
curriculum apoearn to be due^for all children 
aa;a-efirsay-Tfourtaen-or--j: if teen, framed upon that saying of 
Comeniu3,-"Al 1 Knowledge for all men.** 

We have left behind the feudal notion that 
Intellect la a claaa prerogative , that intelligence is a 
matter of inheritance % environmenti inheritance no doubt 
means much but everyone has a very mixed Inhefttancei 
environment maxes for satisfaction or uneaslnessi but 
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education Is of the spirit 4 Is not to be taken in by the 
eye or effected by the faandi plnd appeals to mind ^ thought 
begets thought & that Is how w© become educated. For this 
I reason we owe it to erery child to put him In eoamunication 

I 

with great olnds thax he may get at great thoiights» with 
the minds, that is, oi those who hare left as great wgricsi 
& the onl^ method o£ vital edacati on ^appears ^o be that 


children should read worthy boogs,many booga» should 

}- - /. 


see 


£ hear^. 


X 


Tt will be said 6n the one hand that many schools ha?e 
their own libraries or the scholars ha?e the free us© of a 
public that t he ^^Idren do readi iS>on the other. 


ths lltar^ry i of f ir bOQkS Offers an 

impassable barrier to woric^ng-men’ s children, la the 
flrit place we all icnow that desultory reading is delight- 
ful ft Incidentally profitable. but" is not education^ whose 
concern Is WSSlfidsfi. , That la, the mind of the desultory 
reader only rarely marces jthe act of appropriation which is 
necessary before the matter we read becomes personal tcnowieag©# 
must raad in order to |cnow or we do not icnow by reading, 
ts for the question of literary form, many clrmumstances & 
conaideratlons which it would ta^ce too long to describe 
here brought me to perceive that delight In literary form 
is native to all pf^us^u arje 'educated ^out of it. 


k happy 1 1 luatratio^ reached me .jjtteiy In the shape of 


^ classical tales, Bible tales , historical narrtti /es, records 
of observations In natural history, all told at length with 
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the alopllelty, dlreetnass, verve/ > fluency proper to literature. 
The class of forty chlldrep ef-'whoao #orit l—have»al ready 
spoken belonzs to a school In a ninlne yilla»e» they got thalr 
knowledge direct from books, reaa consecutlyely aW—throagft, books 
of a certain calibre, not diluted nor explained nor lllus'trated 
nor haadlsd in any way* 6 the great Joy of both teachers 4 
children In education of this sort was a revelation. 
t Impor^nt expyim^nt in the ^st Riding l^s M4A by 
, of ca/eXalp^fsl/g been brought to a nif succesaft^'^l.aaue 
i by Mrs T?ranc*3Xsteffi4fl«rl ^ 

i can Imagine that the reader Is somewhat In 
the position of the audlenoe ol De Cuincey's young brother 
when he declared to them his ability to walk on the cel ling, - 
& if for five minutes, why not for half-an-hour ,f or hoursT" 
Whereupon they all cried out that it was the live minutes they 
were in doubt about, manner the reader/ may 

aay^- Quar/antee to us the attention of our scholars -S we will 
^ > guarantee their due progress in what Colet calls "good 

literature , it i^i dlificult to expialii how I came to a 
solution of a ouEzling problem#- hot to secure attention. 

Much observation oX chi idreiv various incidents from one^s 
general reading, the recollection of own childhood & the 
consideration ol my present habit of mlnc^brought me to the 

'■.aea-prafa.ce. 
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